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TO THE READER

Soon after Pearl Harbor the United States Army was given
the responsibility of evacuating all people of Japanese an-
cestry from the military area bordering on the Pacific Ocean.-
This drastic order was essential for two reasons: (1) These
people of Japanese ancestry must be protected from possible
violence by vigilante groups who night, in the wake of sabo-
tage by aliens, take the law into their own hands and wreak
their vengeance on all Japanese alike-~both the innocent and
the guilty. Such atrocities to a Japanese group within the
United States would have serious reverberations in occupied
countries, for the Axis would surely use such an incident as
a spark to ignite a series of retaliations on captive citi-
zens of the United Nations. (2) The military and civil
authorities wish to protect the war effort from any possible
sabotage which might be carried out by unfriendly aliens who
could hide their identity in the general Japanese-American
population.

Both purposes could be achieved only by a thorough-going
evacuation. Consequently the Army announced a limited perioed
of time within which all Japanese-Americans could move from
the military zone and take up residence inland, in states
where the threat of naval and air attacks by the axlis seemed
less emminent. Those who had not evacuated voluntarily, or ?
could not for good reasons evacuate during the period of grace,
were assembled at tempnorary quarters under close army sur-
veillance to awalt the construction of more permanent centers
and the creation of a civilian suthority which would dccept
from the Army the responsibility of directing the socio-econ-
omic life of the new relocation centers,

The Federal Governrment created the War Relocation Author-
ity to take this continuing responsibility from the Army and
to design for each new center the complex patterns demanded by
so large and novel a aigration, In the Western Region the
Japanese-Americans have been, or arc being, moved from the
temporary assembly ccnters to six permanent ones called Re-
location Centers., The six permancnt centers under the super-
vielon of the Western Regional Office of the Vs R. As are
located at lMlinidoka, Idaho; Tulelake, and Manzanar, Calif-



ornia; Poston and Gila River, Arizona; and an unnamed center
to be established in Utah,

Soon after the establishment of the Western Regional Of-
fice of the We R. A., the problem of the schools for the Re-
location Centers came to the fore. Administrative school per-
sonnel was selected and given the task of formulating-plans
for the school curriculum, building the school plants, and
selecting the teaching staff.

In late June, a member of the faculty of the School of
Fducation at Stanford University offered the Regicnal Office
of the Woe R. A. the services of a Stanford summer session
graduate class in Curriculum Development. The Regional Of-
fice accepted the offer of help, and early in July the Curri-
culum Development class of 25 students began their study of
the problem, Background materials were collected to get a
feeling of and knowledge about the problem of cultural absorp-
tion of an slien minority croup. Bteff members from the Re=
gional Office explored with the Stanford class the nature of
the educational problem, The Tulelake Relocation Center was
selected as having many aspects typical of all thz others,
This centér was visited for a two-day poriod by 17 members of
"the class, IHere these students observel and made surveys
under the supervision of the resident sccil and the faculty
members from Stanford.

Upon returning to Stanford the class attempted to sketch
the type of curriculum which seemed to them suited to the con-
ditions found in the Relocation Centers. Toward this end the
class participated in a curriculum conference held in the Re-
gional Office of the We Re As Later for several days fifteen
leaders from the various centers worked with the class on the
Stanford campus, In these conferences the group agreed on the
broad outlines for the school curriculum,

This publication; summarizing much of these studies and
conference agreements, is the contribution of the Stanford
University summer session class in Curriculum Development.

The members of this class are eager to be of seérvice to the
war effort, and to the post-war reconstruction, Good schools
are essential 1f the children and youth of these Relocation
Centers are to continue their growth toward American ideals
during the war, This document is humbly offered as contri-
buting toward this end. It is offered with apologies for the
incompleteness of the curriculum pattern herein sketched,

Time was too short to permit a more detailed curriculum plan,
and intimate contact with each Relocation Center would be nec-
egsary to insure the practicability of the recommendations in
each instance, But if this document is found to be useful as
a study guide for the faculties of the Relocation Centers, and



if it opens the curriculum problcms for discussion it will
have made some contribution to the war cmergency and the
peace that follows,
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The day wc came we stood bewildered

By the rawness of the camp,

The dusty road, the common mess,

Tar-papered walls and rough, ncw boards,

Our friecnds werc strangers,

And the man across the road, a forcigner from another
world,

You left Scattle and the shipyards on the Sound;

He camc from fertile ficlds beside the Sacramento, wherc
his sons, wet with sweat, had grown potatocs, pcas
and corn;

My home had been above my little toea shop wherc my San’
Francisco ncighbors came to buy their tca and ricc.

I didn't know you and turncd away.

Bach stood and gazcd before him,

And then walked in and shut his door.

That was the day we camnc.

Today we live together here a new life

Returning to those clemcntal ways

Wnich made man know his ncighbor and his nceds.

Dust rises from our plodding-in the wind.

Tt is the dqust of a new land, reclaimed by common cffort.

Somctimes it blinds our cycs;

Wo gcc through tears the sun-hot rocks beforc us and the
dry, light-burnished hills. :

But we know beyond them riscs a symbol of tomorrow,

The quiet majesty of mountain peaks

Whosc sumnits catch the promisc of thc dawn.

My work today is morc than food and clothing for my sons.,

It is food and clothcs for yours, and lcarning, too.

It is fricndly ncighborlincss.

It is community living. :

Your son's problems arc my problcms, too.

Your daughtert!s tcars fall on both our brcasts.

For the days we knew when frecdom bound us in by the
right to fight for our own seclfish cnds

Have lost themsclves in the will that binds us to one
common causc,

Onc way of lifc, dcmocracy in living.



To the Youth of the Relocation éenters:

Humbly we offer here this plan for you,
A frame in which %o sot

The 1living colors of the goals you knew
Before we met,

Our plan is but a blue-print which we chose
To mark your way;

You'll "make the descrt blossom as tho rose;"
You' L1l mould the clay.

We only hope the means may here be born,
Pragile as they may be, .

For folks to work together on that morn
When all the World is frees.

We bolicwe when guns are stilled, and plancs lay low
The tyrant's rule,

A federated world will lcarn to know

Qur Common School,
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DESCRIPTION OF A RELOCATION CENTER

You who have never sSeen a Japanese Relocation Center, and
you who are now seeing one for the first time are a little
puzzled, You lmow things are to be strange, but what are you
to expect? Until you begin to see how the community is
planned, until you begin to kmow the /people who are living
here, and until you begin to kmow the administrators and
their tasks, you will be bewildered, Since all must help
one another in these new communities, one of us who has had a
chance to become familiar with a center will try to tell you
what it is like. / ~

When a person first arrives, he is met by the army guard,,
who protects the Relocation Center, One must have a properly
authorized pass to be admitted to or leave the confines of
the center. The army is a sort of buffer between the world
at large and 1ife in the center. It maintains a guard around
the boundaries of the camp, but otherwise it only slightly
affects the life of the people in the Relocation Center.
Within the center the War Relocation Authority has the
regponsibility for the smooth functioning of all phases of
community life.

The first thing one sces as he approaches the Relocation
Center will be sguat rows of army barracks stretching in
endless rows, and looking like toy houses that some one
forgot and left out all night, By walking down wide lanes,
and observing closely one discovers there is a scheme to the
arrangement of the barracks., Each block consists of 14
resident barracks. These are made to the standard army
measurements, 24 feet wide and 96 feet long, and have been
partitioned into five or six large rooms, Each room is the
home of one family, unless the family happens to be large
enough to require two rooms, Each family can divide the
space or arrange the furniture in any way they 1like, for this
i{s their home for the time that they must live in the
Relocation Center.

These 14 barracks or apartment houses are arranged in two

rows with an alley between, In the alley are the community
showers, community lavatories, and community laundry facilities
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There is no running water in any of the homes, This is only
one of the evidences of a real need for everyone being
cooperative and community-minded in a Relocation Center,

At the end of each block there is a building twice the
size of the others, It is the common dining room Or mess
hall, Over 250 people eat here three times a day. Here 15
another place that needs community spirit,

Behind the mess hall is a recreation hall, built just
1ike the apartment barracks, but without partitions. It is
used for dances, classes in all kinds of hobbles and crafts,
library space, nursery schools, or cooperative stores, Some
of these buildings mey be used for classrooms for the regular
school, although most of the centers plan to have separate
school buildings, All the schools will probably make use of
the reecreation halls in many ways during the year,

A1l around the bloek is a wide street, but there are few
cars driving up and down, None of the Japanese-Americans
are allowed to have cars of their own, and the only automoblles
you will see bélong to the administrative staff, or are used
to carry on the business of the Relocation Center, The space
around the blocks is really a firebreak, It is 200 feel
wide, and nothing that might help a fire jump from one block
to another is allowed to remain in this space, Notice too,
how far apart the barracks are, There are actually 40 feet
betweeri each one, and this makes lots of space for gardens
and for family groups to relax or play together.

No matter in which direction one goes, by following the
fire break for three blocks, one will arrive at a space twice
as wide 28 the ordinary street, This too was nlanned %o
prevent the spread of fire, but everyone in the center has
some other use for it, Here are two teams playing sof't ball,
Over there is a hard ball diamond where a fully eguipped
umpire is being censored by the crowd, Over yonder is a pit
for Sumo or Japanese wrestling, Farther down one will find
a raised stage for speakers and performances, Soon teachers
may be organizing classes in physical education on these
double fire breaks, since they are the rizht dimensions for
football gridirons,

Sooner or later some one:will mention a 'ward", If one
remembers that a ward is enclosed by one of these oversized
fire breaks, and that 1t includes nine blocks of 14 bulldings,
a mess hall, and a recreation hall, one will have a pretty
good idea of what a ward is, The families in cach ward clect
fheir own leaders to represent them on the governing aotpell
and to perform the necessary tasks about the community,

The fire breaks are roads which lead to the various
community facilities and onterprises, One leads to the
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21l 1il'nesses and accldents. Other well traveled roads lead
to the fire atations with their nolsy red trucks. There is

8 motor pool where all the trucks and cars are stored when
not in use, and where they are serviced and repaired. The
system for supplying and distributing water is most important
even though 1t may be a 1ittle more remote from the vlil'age,
An adecuate sewage disposal p'ant is an equally nscessary
part of the Relocation Center, At the cdge, or cven away
from the center proper, ls the farm, which i1s the source of
income for most of the Relocation Centers, as wel' as their
immediate source of fresh vegetables for the tablss, The
farm will employ a great many of the Japanese-American workers,
Factories of one kind or another arg also bsing planned for
each conter, and whon they are bullt and in operation they
will also employ many people,

Bxcept in Japan itself one has seldom seen so0 many
Japanese people at the same time, or all in one place. The
strangeness that a member of the Caucasian stafl feels the
first few times he mingles with the residents of the
Relocation Center is shared by many of the Japanesc-Americans
who were the only people of thoir race in the towns from

which they came.,

The four main types of Japanese people to be found in the
Relocation Centers may be classified according to their
nativity and education in the following way:

ISSEI.

This group is composecd of the
Japanese born in Japan who came to
America before the Japonese -
Exclusion Act, They are old, THere
are many more men than women, Many
of them speak only the Jananese
language, While it is to be ex-
pected that a percentage of this
group will feel an alleglance to
their mother country, Japan, it
must be rememberecd that many of
these Japanese chose to leave the
mother country to gain opportunities
here.




KIBEI

These are the American-born
Japancse who have been educated
in Japam, I8 is diffieunls 1o
determine which culture they
feyayr,  IE shovid be remombe
that before the War advoocabe
of democracy were numelous
Japan and this group wi’il be
devided in allegiance.
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NISEI

This is the largest proup., It is

made up of American-born children

of the Igseli; Tharofore, £ll are

citizens of the United Statou.

These were all educated in America,
although many have attended Jcpwnese
schoolg in the United States This

group hams had less contact w1th.0r1ental

Japanese culture and generally is con-

sidered as a group to be loyal to the

Amorican way of 1ife,

SANSEI

The Sensei are the second
generation born in Amcrica,
They arce the children of the
Kibel and Nisci, and grand-
childron of the Issel. For the
most part they are yourg. They
have had 1ittle contact with
foreign culture except that
%uanQ in Japancse schools in
thls countyy.

I -4



and the large proportion of elderly people 1s startling,

The presence of so many'te

en age and twenty year olds,
It

makes one think of a convention of grandparents and grand-

chi

returned to Japan after the passing »f the Japanese
Act,
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One wants to know a great deal more about these people;
what they did before they came, what they expect to do in
the Relocation Centers, and where they expect to go after the
war is over, Very 1ittle of this information 1s avallable
at the moment, Many of the things teachers and leaders want
to know are asked by the Japanese-Americans themselves, These
people are being faced with mony harsh realities, and have o
make many hard decisions, One camnot help being moved by the
fine way in which most of them are making the best of a
difficult situation,

Besides knowing how the'camp looks, and what the
Japanese-Americans are like, one needs to know how the
administrative functions are organized., Here is a chart
showing the divisions of responsibility and the lines of
authority., Following 18 a brief description of each of
the eight major divisions of the Relocation Center adminlstra-
tion,

There 1s a project director for each camp appointed by
the War Relocation Authority.  He is responsible for all
functions within the camp. He is served by one asslstant
project director and the heads of the following eight sub-
divisions: el

1. The Community Service Division is divided into four
sections; namely, community activities, welfare,
education, and health, There is one dlvision head
as well as a head for cach section, :

2, The Community Enterprise Division is directly
responsible for the cooperative activities such as
the stores, beauty parlors, baorber shops, etc,

3, The Public Works Division has four sections--design,
construction, highway, and irrigrtion and conservation,

4, The War Works Division is responsib’e for the agri-
cultural production, manufacturing, and processing
and marketinz sections, This divisinsn has charge of
the actlvities which wi'l, in time, make the projects
self-supuorting,

5, The Transportotion and Supply Division 1s composed of
mess management, motor pool, and warehousing sectiong,

I-6



8, The Maintenance and Operation Division has charge of
the garage and maintaining the buildings and grounds,

7. The employment and Housing Division deals with the
occupational coding and the placement in occupations
for the training and re-training of the individual
as woll a8 to promote group welfare, The first
assigmment of quarters as well as the necessary later
adjustments in housing are under the jurisdiction of
this division,

8, The Admlnistrotive Division touches directly or
indirectly the entire life of the camp, All
activities connected with buying, selling, processing,
distributing, auditing, budgeting, and payrolls,
whether 1% be for the mess hall, garage, fam, or
school, are centrallized vnder this division,
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Perhaps after you tumble into beg after your first day at

the Relocation Center, your impressions ang thoughts will take
& shape something 1ike this: :

Army barracks mushrooming out of desert
wastelands--hot dusty plains developing over
night into citiecs of cight, ten, fifteen thou-
sand population..,rough and raw pioneer communi.

ties of a. new type. Thus we: view a War Relocation

Center, Barracks, mess halls, firebreaks,.,....More-
barracks,, ,More mess halls,, .More firebreaka...?eople,
people, pGOpﬁe.....Farmers, cdentlsts, retallers,.....Hot

dusty soll to be tilled into fertile fields.......Potatoes
grain, vegetables,..,.,One hundred thouvsand people: to be fed.,
Our army too needs foods.si oA the world wants food,.,,.Teeth

to be filled..,,Trucks %o drive,..Machinery to repalr,,
Babies to be born,,,,,Children to be educated,,,,,Life
to be maintained,,Maintained in a barrack, One barrack
divided by partitions for five femilies,.usen, JAnother
for six....,This barrack set aside for a cooperative, .
That one for a school,, Between two rows of barracks a
common shower and lavatory building and a  common
laundry, A1l barracks gerved by these common fasilities
and a general mess hall set aside as one block, o4 Nine
blocks forming a Wardess,...sBach ward supplied with a
narsery school, -a recreation hall, and watched over by a
warden and a manager,,We find free people regimented in
a free country,.,We find citizens helping other citizens
and aliens alike to builg the best 1ife possible undey:.
such circumstances,
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CONCEDT OF A COMMUNITY SCHOOL

The War Relocation Authority has the rcosponsibility for
onabling these Japancsc-Amcricans to rcturn to normsl communi-
ties after the war is overs Thereforc, the lcaders cmphasizo
the nced for cducation in ways of living togcther, and for
vocational training which will gilve the individuals a better
chance to be ecconomically indepcndent. For thesc rcasons the
Western Regional Office of the V. Re As has repcatedly stated
that the schools to be cstablished in the Relocation Centers
arc to be "Community Schools."

[

Bricfly, a community school is onc which bases its curri-
culum on tho Yife of the community in which it 1= loeated. 1%
bocomes an institution of scrvice in community dcvelopment as
well as an institution for dcveloping the individual. The
community school is an instrumcnt to bo used dcliberatcly by
the eompunity in attacking its own problomgs It slgo has a
double effceet upon the lifc of the children and youth since
(a) it contributes to an improved sct of cnvironmental con-
ditions through which they will be better nurturcd, and (b) as
they participate’ in the attack on community problecms through
the school, they furthcr their own best development.

An illustration of this community school conccpt may help
at this points A firo hazard oxists in cach Rolocation Centoer.
The buildings arc highly inflommable sincc they arc for the
most part madec of unscasoncd wood and tar paper. Further,
cach apartument 1is hecated by a wood and coal burning stove. In
addition, water is not availablc in abundance, firc fighting
cquipment is limited, and therc arc at the moment few people
who know modern fire fighting mcthods. Thus the community is
constantly faced with the thrcat of serious firc.

How can thc problcm bec attacked? Primarily through cduca-
ting thc citizens to rccognize the dangoers and take the neces-
sary prccautions. The school is possibly the onc institution
whiech gould prosont the facte To all tho pooples Thorofore 1t
scems rcasonablce to cxpect that thce community would consclously
Diace wpon tho schoel the rosponsibllity fTor aszisting in this
problcm's solution. In this way the community-ecan bc assurcd
bhot 208 cxbizons will strive 0 provent Tlircs, Tight fTires,
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administer first aid, and mcet the other difficultics rclated
to the situation. A community school is onc which would ac-
ccpt this, or any similar challcnge that the community might
facc, As the community uscs its schools in the solution of
probloms it aé¢tually improves thce cnvironment in which its
eitizens Lives

The community school also takes into account its respon-
sibility for thc cducation of the childrcen and youth. Thore
is a great dcal  of opportunity in this typc of school program
for developing habits of scicntific thought and democratic
procedurcs, since the childron and youth must definc their pur-
poses, help plan a coursc of action to achicve their purposcs,
hclp carry out the plan, and thon cvaluatc the results. While
the pupils arc going through this proccss of making thc com-
munity a better-placc in which to live, they arc rcading to
get information, writing becausc they nocd to keep rccords or
because they nced help from otheor peoople, and specaking clearly
because they arc participating in group discussions. Arith-
motic, spelling, history, scicncc--all bccome nccded tools for
planning and carrying out thc purposcs of the group.

When the learncr thus vigorously participates with a group
of pcoplc in a plan of action which has goals larger than his
own, hc will find bhimsclf stimulated kocnly by his sharper in-
sight into meanings and rclationships. Hc may cxpress this in-
sight in some of the many forms of creative activity which have
their placc in the school program, or hc may simply cxpress his
decper understandings in the way in which he lives as a mcmber
of the community. A school which acccpts such obligations as
these from tho community and which develops its curriculum
through the solution of thesc problcms, may assurc its pupils
that thoy will havce a superior cducation.

The reduetion of a firc hazard is only one cxample of
this kind -of community scrvicc which the school might render.
In health, moralc, communication, agricultural production, and
other community activitics, therc arc problems cqually import-
ant which havec to bc solved. In a multitude of ways the school
and the community can work together for the benofit of both.

There arce, however, somc activitics carricd on by the
community which arc too complecx to become projects in which
childrcn and youth could casily participatc. Similarly therec
arc somoc activitios, participation in which would not add grecat-
ly to the cducation of the children and youth, Ncvertholess,
an undergtanding of all thc activitics of the community is cs-
sential for the development of the best type of citizen. “hen
1t does not scem advisablc for the children and youth to take
part actively in somc phasc of community life, arrangements can
usually be made for thom to obscrve, discuss, and inform thom-
sclves about it. For instancce, the primary children may want
to know about the various community services, and a part of
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their learning will come from a visit to the post office or
the fire department. Or again the junior high school youth
may want to know more about the forms of government in the
community. Vhile they could not become voting members of

the governing council of the center, they, or their represen-
tatives, can very profitably attend some of its-meetings. 1In
this way, by observing as well as participating, the children
and youth reach a clearer understanding of all aspects of com-
nunity livings

This concept of a school geared to the problems of the
community and using the problems of the community as instruc-
tional material is not an entirely new idea, Community schools
on the secondary level had been a part of the cultural pattern
of Denmark for nearly a hundred years before the recent German
invasion. These "folk high schools" nourished the life of Den-
mark so that it became known as a country in which people knew
how to live effectively. Still more recently the community
school has been used by leaders in Mexico to effect in a decade
progress which would ordinarily require generations in time.
Many communities in the United States have likewise discovered
the effectiveness of the community school in contributing both
to the improvement of the community and to the development of
the educational program for children and youth.

This kind of a school program calls on everyoné in the
community to contribute to the solution of problems. The
people of the community recognize a problem; the community
leader--doctor, fireman, farmer, mother, artist, or carpenter--
knows a great deal about the nature of-the job to be done; the
teacher knows how learning takes place, and something about the
contribution that children and youth can make., The pupils want
to participate actively in community life. Together all work
out a plan of attack on the problem and together they carry out
the plan.

Education bccomes a proccss which goes on cverywhere in
the Relocation Center, and the community school loses its iden-
tification with a single group of buildings. Groups of chiid-
ren and adults work on the spot--farm, shop, homec, office, or
playground--wherever the problem is, as well as in the neigh=
borhogd librarics, in recrcaltion halls, in discussion groups,
and anywhere elsc that they can function. The walls of the
classroom cease to be cducational boundaricse. Thce buildings
set aside for schools becomc community centers--vital spots
for building effcecctive, cooperative living.

Few communities have cver had an opportunity to say for
themsclves just what they shall be likes Usually the forces
which call a community into being bring together a group of
highly individualistic pcople who only gradually become aware



of posgibilitics of community action. But both the Japancsec-
Amcricans and thc Caucasian staff at the Rclocation Conters
are made acutely aware of the nced for working togecther de-
mocratically if life is to be fruitfuls BEach ncw arrangoemcnt
to regulate the affairs of the community becomes subjcet to
cxamination, and may be rcejocted or altercd if it does not
mecet the needs of the people., BSuch a community offecrs an un-
paralleled curriculum opportunity to the community school.
Japancse Rclocation Centers probably offer the greatest op-
portunity in the United States for the kind of scrvice that
the community school can give.

b
jn{y()
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T POSSIBLE CURRICULUM DESIGN

The War Relocation Authority has the dual task of assum-
ing the responsibility for the well belng of the Japanesc-
Americans during the present war and of providing education-
al opportunities during this period which will equip them
for their return to postwar socicty. The United Statos
government has o strong desire that these pcople retain thoir
sclf-sufficicncy so that they may rcadlly rcturn to the
communities from which they camec or re-cstablish themselves
in other communitics where their services will be neceded.
This purpose which looks to relocation of the Japancse-
American in the postwar period demands that cach center be
thought of primarily as an cducational and training project.
Hore 1.1 mhases of industry, agriculture, commercc, wel-
fare, and government must be searchcd for their training
project. Here cvery phasge »f industry, agriculture, com-
merce, welfarc, and govermment must be scarched for tholr
training possibilitics and their educational opportunitics.

Without careful planning, however, thesc cducational
and training possibilities may lie untapped with the re-
sult that the Japancsc-Americans may cventually leave the
Relocatlon Conters less able cconomicatlly and socially to
make their contributions to normal community centerprisec.
Carcful curriculum planning is thorcofore cssentla’ to assure
those desired lcarning experiences. This scctlon 1s devotod
to o bricf doscription of a possible curriculum design whieh
glves promise of reaching these cnds,

Every school has a pattern or a deslgn of curricular
offcrings, Some schools hold to o pattern of separate
subjcets that has changed 1little in the past two docades,
Other schools have departed from the formal subject design
and improvised a pattern in tcrms of the pupil's intercsts.

The community schools in the Relocation Centers havo
tontatively agrecd that their curriculum design should have
two major divisions:

1. Thore should be provided cxperienccs which are

common to all youth, Common expcricnces should be
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provided throughout each of the twelve school years.

2. The curriculum should also provide opportunities
for selective subject experiences which the learner
feels he needs for satisfactory living now or in his
preparation for future living.

The first of these divisions has been called general
education or the core of the curriculum. General education
is an effort to give to all children and youth the common
understandings of the world in which we live, the attitudes
essential to democratic participation in group life, and
the skills necessary to satisfactory personal and social

existence,

Many school systems throughout the nation are developing,
for this general educatlon EUlde lines which they are calling
g scope and sequence of maJor learnings.”" As will be noted
in the scope and sequence chart, page IV -6, the design con-
sists of two sets of co—ordinates0 The items in the scope
are determined by a careful analysis of the various types of
activities which go to make up complete human living., The
items in the sequence are selected on the bosis of maturity
levels of children and youtn and an analygis of the socio-
logical problem we face in this century. This "scope and se=~
quence® is to be used as a check-list by clasgsrcom teachers
to insure that the learning experiences in general education
are comprehensive in breadth and at the sanc time have se=-
guential continuity as the child progrcsses through the elem-
entary and secondary school., Cha pter IV develors in consjider-
able detail a pattern for general education which might be
suitable for the Relocation Centers.

The seocond major division of the curriculum provides op-
portunities for gselective subject experiencesg and is developed
more fully in chapter V following,., MNMany paitterns of special
subjects should be offered to develop the individual interests
found in high school pupils. Examples of gelective education
are found in an agricultural curriculun which would include
such-specialized subjects as animal husbandry, farm manage-
ment, floriculture, landscaping, gardening, nursery practice
arnd pest control. It is obvious that not all of the youth in
the secondary school would be interested in such a series of
offerings. Other pupils might be concerned with preparation -
for a commercial career which would involve typing, shorthand,
and similar subjects. Other pupils may be interested in pre-
engineering or pre-medical subjects, consequently, the selec-
tive education must also offer such subjects as: algebra,
biology, chemistry, languages, etc.

The allocation of the hours of the school day to exper-
iences in general education and in selective education have
been tentatively agreed upon at the recent conference of the
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War Relocation Authority. In the first six school years, at
least one half of the total school time is to be utilized in
units of work suggested by the scope and sequence of tpe
major learnings in general education. In the junior high
school this time allotment for gcneral education might be re-
duced #¢ the equivalent of one hcur for each school days In
the tenth, eleventh and twelfth school years there is still
further reduction so that not more than two hours of the school
day are spent in these common experiences. The chart which
follows on the next page presents graphically the percentage
of time of the school day which might be given to these two
divisions of the curriculuni.

In the elementary school the time not utilized in the
common experiences of general education might be devoted to
caring for the specific needs of the individual pupils. In
these yecars children's nceeds can bc met by giving time for
practice in the tool subjects which have becen found most usc-
ful in the experiences of gencral education. Further, child=-
ren will necd time to follow up hobbies, cclcbrate holidays,
and exprcss themsclves in a variety of ways which arc ecntirely
outside the scope and scquence pattern of major lcarnings.

In thec sccondary school tho pupils will be pormitted to
utilizec the time not spent on gencral cducation in proparation
for effective ways of mceting both prcsent and future needs.
They may begin thelir preparation for advancced study or they
may develop vocational skills or avocational abilitics.

The two-fold purposcs of the community school arc thus
met by allocating timec in thc school day to both general educ-
ation and sclective cducation., The programming of t hese two
aspceets of the curriculum prescents rcal difficultics. A scc-
tion of this document, Chapter VIII attcmpts to set forth
suggested schedules for a community school operating on a
twelve-month basis,

Each tcacher might consider the three roles which hc can
play in the curriculum design: (1) his part in gencral cduca-
tion, (2) his part in seolective cducation, and (3) his part in
the guidance program.

Bach tcacher regardless of his cxpericnce and training
has a contribution to make to gencral cducation. Possibly all
tcachers on the clementary school level will cooperate in the
development of source units in gencral cducation and will als
actually acccpt full tcaching responsibility for a group of
children throughout the school day. In the sccondary school
all teachers - genoral and sclcctive subject tcachers - may con-
tribute to the development of source units in the core. Those
tcachers who arc best fittecd for teaching in‘the core may spend
most of their time in this phase of the work, although most
tecachers in the general cducation program desirc to have one
class in sclective education, Thosc tcachers who are best fit-
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ted to guidc pupils in sclective subjecets will devote the
majority of their energies to teaching in this division of
the curriculum,

Regardless of whether one is devoting most of his teach-
ing time to general education or selective education, all
teachers have a role in the guldance program, Chapter VII
following develops the guidance program in more detail,

SUGGESTED PROPORTION OF TIME SPENT
OWN GENERAL EDUCATION AND SELECTIVE SUBRJECTS
AT DIFFERENT MATURITY LEVELS
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GENERAL I:_DUCATIQN

G eneral Education, Modern educators define the school
curriculum as composed of all of the learning experiences
which children have under the guidance of the school.
Effective operation of the democratic way of 1ife reqguires
that certain of these learnings be common to all children
and youth and that these common experiences be drawn from
all fields of human endeavor, These more universal aspects
of the school curriculum are known as "general education,"”
It 1s the content of this general educatlon or common
cxperiences of the curriculum which is discussed in this
chapter,

Traditionally the common aspects of the school curriculum
have becn determined by the textbook adopti-n or by outlines
of separate subject matter. Educators assumed that organized
bodies of separate subject matter, properly selected and
faithfully taught, would achieve the desired personal and
social ends. In the last guarter of a century there has
boen increasing dissatisfaction with the traditional methods
of determining what to tecach, Research has shown the
failure of such a curriculum design to preparc for effective
social, economic, or citizonship responsibility.

Recently schools have becn approaching tholr curriculum
d031gns by deterniming the range or scope of the learning
cxperiences and the scqguential arrangement of these
cxperiences by methods somewhat different from the tradi-
tional approach, This two dimensional blucprint of educa-
tional oxporionc s from carly childhood to adulthood haa
been called a ucope and scquence of major loarnings.,”

The range or scope 1s conccived as the "umma+1“n af all the
activitiecs in which man cngages - man universally protocts
himself and his kind, produces food, shclter and clothing,
rioves about in spacc, cormunicates w1th others, cducates

his young, plays, worships, ctc. Thec scope of a curriculum
should includo pupil cxperiences basic to developing concepts,
pppreciations and skitls in all these phases of human
activity., The clagsificatisn of human activities into major
social functions and the utilization of thesc categories as
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the vertical co-ordinateos or scope on a two-dimentional
chart is a long stride towards extonding and cnriching a
curriculum,

In the Rolocation Centers the 1ife of tho community has
bocn arbitrarily organizod into 8 divisions or departments
cach with an administrative hecad, Within thesec 8 divisions
all of the normal individual and group activities are casily
¢lassifisd, For the purpose of the scope of the curriculum
these cight administrative divisions were seleccted to
represent the major clusters of social functions, As can
be scen in the scopc and sequence chart following, the
administrative division titles have been somewhat changed
in terminonlogy to malke the items of the scope:

1., Productian

s  Publile Wewlss

. Community Services

Transportation, Communication, and Supply
Maintenance and Operation

Community Enterprises

Placement and Labor Relations
Administration

OOk

The horizontal co-ordinates of our two-dimensional deslgn
- Sequence - are based upon an analysis of our culture which
may be summed up as follows:

1. Man has constantly struggled to provide a greater gquantity
and quality of goods and services to satlisfy human needs,

2. This strugsle has been slow and relatively unsuccessful
throughout most of man's history.

3. Recently man has given up his reliance upon superstition,
magic, blind chance, supernatural powers, and instead
is relying more and more on reason, science, human
design, and control.

4, This reliance on a new way of thinking has brought about
rapid increase 1in man's control over natural phenomena
and an increase in the number of human wants of a
material nature which cen be satisfied. Man 1s now able
to produce the material goods and the essential services
for an abundant 1life on a greatly reduced expenditure
of human energy, making available a large amount of
leisure in which to develop rich individuality and a
desirable culture,

5., This rapid change in the technological aspects of
production, transportation, communication, and other
functions, has not been paralleled by a corresponding
modification of our mores and institutions.
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6, As a result we find ourselves in an impasse; the utiliza-
tion of our new controls over nature is frustrated by
outmoded social controls,

7. Man's next period of progress must be in the realm of
social pioneering if we are to utllize our recent gains
over the physical and natural world,

8, The essence of this social pioneering must consist of
the co-operative efforts of all interdependent people
to plan for the improvement of social and economic
objectives deemed desirable and possible,

With such an analysis before us the next step is to
determine a sequence of school experiences which may develop
sufficient understanding and desire-for-action to tackle
this job of socia! pioneering. Obviously this sequence of
major learnings must take into account the maturation
levels of children and youth in order to prevent the wasting
of time and effort on pupll experiences not sultab’e to the
particular age of children or youth for whom they are intended,

The Relocation Centers have tentatively agreed that the
sequential theme for the elementary and secondary schools
shall be "Adaptation of our Socio-Economic Arrangements to
the Control and Direction of Technological Development."
The elementary grades under such an integrative theme
would put emphasis on the profound shift which has taken
place in the last century in our tools and technics; while
the secondary school might study the problems of modifying
our human arrangements and institutions to solve the
problems presented by the rapid development of sclence and
technology. The scope and sequence chart following should
be examined to note how this integrative theme has been
broken down into centers of interest for the various grade
levels., It should be noted that the abilitles, interests,
and maturity of the pupils has served as a basis for
determining the sequential arrangement of the aspects of
the theme to be considered at each grade level.

A suitable arrangement in conformance with the scope and
integrative theme here suggested would provide for learning
experiences in terms of the child's immediate enviromment
in the early primary grades., In the third and fourth grades
the child is ready to make comparisons between the environ-
ment which he knows by direct contact and others with which
his experiences will necessarily be less concrete, Fifth
and sixth grade pupils are interested in "making things go"
and may well study the uses to which man has put the
inventions which he has made.

The secondary school years, seventh through twelfth,
should be devoted to a study of the means of improving our
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institutions for the better direction and control of the
technological conditions which are destined to determine
world relationships in the future. (See Scope and Sequence
Chart, page IV - 6.)

With the integrative theme for thc whole curriculum in
mind, with suitable sub-divisions of it for grade groupings
as a guldec, aspects of the theme or centers of interest for
cach grade may be indicated in general terms. Naturally,
the kindergarten child will have his learning experiences
related to the home and to femily life, The flrst grade
child is interested in the school and the neighborhoced,
while the interest of the second grade child has extended
to the entire community. For third and fourth grades,
communities such as those of primitive timecs and those
from which the children have come, give, by contrast, better
understanding of the Relocatlion Center in which the child
lives. The use of modern sclence technics in handling
resources, in production, and in marketing supply a broad
grouping for learning experiences in the fifth and sixth
grades., The secondary school years are to be devoted to
the general purpose of determining improvements in ways to
make better use of our recent advance in technics, The
seventh grade may center its activities about the community
as an organization set up by man to supply needs common to
all members of the community group. In the eighth grade,
experiences may be centered around democracy as an inventlon
of people to satisfy their need for the ordering of group
affairs by group consent. The ninth grade should supply
the chronological conception of human development thus
supplying one important means of organizing human knowledge.
The tenth grade should be devoted to consideration of the
individual as a part of the social organization - his
problems as an economic producer and consumer, his social-
civic obligations, his personal, recreational, and health
needs., Eleventh and twelfth grade pupils should be able to
focus all previous learning upon the problem of improving -
living conditions in the immediate enviromment, the region,
the nation, and the world., If the school has succeeded,
they should be able to attack social problems with under-
standing, with constructive habits of social thinking, and
with ability to operate effectively in a system of soclal
controls, (See chart, page IV - 6, for complete statement
of scope and seqguence.)

Such a curriculum as is here suggested has a scope as
wide as all human activity; the theme is true to the ldeals
of education in a democracy; the seguence is psychologlcally
sound; the organization 1s in every way flexible and
suitable to use in a community school.

Having developed a goneral plan of scope and sequence
for the genoral education curriculum, the next step is to
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consider the details within the framework, The teacher must
determine what general learning situati-ns are suggested by
the crossing of the scope and scquence at cach grade lecvel.
(Refer to Scope and Sequence Chart, page IV - 6.) What
experiences may the child profitably have in tho "crossing"
indicated by this interrclationship? For instance, the
kindergarten teacher needs to ask herself the question, "How
may production in the home be made to contribute desirably

to the learning of a child of kindergarten age?" Perhaps she
will organize activities around such a general problem as
"What kinds of things are made by the mcmbers of our families?"
The first grade teacher considers what learning opportunities
arc supplied by the relationship botwoen the school and the
neighborhood on tho one hand and tho arca of production on
the other, Perhaps such a problem as "How do things that
grow in our neighborhood help us in cur school and ncighbor-
hood?" will lead to a windowbox garden, & scrics of excursions,
or other projects giving actual learning cxpericnces adapted
to the ability of the child in the area indicated py the
scope and sequence relationship. A%t cach gradeo level, the
interrclationship of scopec and sequence Indicates the

desired arca of cxporicnce; the interesits of the children,
their past experience, their maturity, tue resources of the
community determine the actual form which the learning
experience shall take; and, of course, the children have

a share in the planning, for only so may continuity of
experience and learning be assured,

Similar methods will determine the details of the
curriculum for each grade., In the following pages are
given examples of possible problems for the first grade,
the seventh grade, and the tenth grade.

There is a flexibility in the type of general education
curriculum here suggested - a flexlibllity missing from
traditional groupings of subject matter, Each teacher
adapts this curriculum to the needs of her class and to the
best possible use of community facilities for augmenting
learning experiences, It may be said that the teacher and
the pupils are the makers of the curriculum in fact, Subject
matter 1s no longer confined between the covers of textbooks
to be allotted for consumpbion in mentally indigcstible
"page assignments", The subject matter of this curriculum
is freely and attractively spread before the child or youth
in all his 1ife rolationships. The baseball dlamond, the
motor pool, the cooperative store, his own steamp album -
all these become a part of the subject matter of learning
in the curriculum of the community school. The individual
Jearns, as he lives, as a unit in a soclal groub, The
school has the responsibility of seeing that learning
experiences are provided, but the learning is not confined,
in any sense, by the four walls of a school building.
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Development of the Aspects of the Scope and Sequence: The pre=-

ceding section of this chapter was primarily concecrned with
the manner in which the items of the scope and sequential
themes could be sclected and what they meant,

The next step in development of the scope and sequence
consistsof filling out the more detailed aspccets of the curri-
culum - these being the problems. or activitics suggested at
the square where an item of the scope crosscs a center of in-
terest for a-‘particular school grade. (Sec the Scope and Sc~
quenecc Chart, precedigg'page). The following pages illustrate
the manner in which all the aspects for grades I, VII, and XI
might be claboratcd, This claboration is not completec since
it is intended only as an illustration of the process involved.

Illustration of Development of All Aspects
‘ - Grade One

Intcerative Theme: Adaptation of our regulatory arrangemcnts
to the control and direction of tcechnological development.

Spceeific Theme for Kindergarten, First and S.ccond grades: Liv-
ing in the immediate environmont. Center of interest for
grade one: Home and family life.

Scope : : Aspects

How do things that grow help us in our
school and neighborhood?
Production How do the things we make help us in
our school and neighborhood?
What must we buy?
Etce

How can the yard at school be made more
useful and beautiful?
How can our room be madec more useful and
Public Works - beautiful?
How can our library be made more usecful
and beautiful?
ik e
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Illustration of Development of All Aspects

Grade One (contid.)

Scope Aspeets

What can we do to protect health at
home and school?
How can we care for and Kecep clean our
home and schocl?
Community Service How do the schools help peopleg?
What games do we play at school?
How could members of the family play
and have a good time?
How does working together make happi-
" nesgs in the home?
Etce

; How do members of the family communi-
Transportation, cate with onc another?

Communication How do they travel to school and to
and Supply work?
Etce

How can we hclp cach other at the mess

hall?
Maintcnance and Who arc the community helpers?
Operation How may I help? Garbage? Sewage?
Clean-ups? Fire prcvention?
Police?

Wiy

What does being a good neighbor mean?
Community Enterprisc How do families help cach other?
How do we protcet and conservc property
in the homoe?

Etc.
Placement
and Labor How can I help my family®
Relations
Why do we have rulcs in school and at
Administration home?
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Illustration of Decvelopment of All Aspccts

Grade SGVCI’I

Intcgrative Theme: Adaptation of our regulatory arrangements
to the control and direction of technological develop-
ment,

Specific Theme for S:ccondary Grades: Improvement of human ar-
rangements to make better usc of scientific technics,.

Center of Interecst for the Seventh Grade: The community - a
human Invention to satisfy necds.

Scope Aspects

In what ways has the community helped
Production man to provide himsclf with the necos-
sitics of lif'ce?

What docs the community do to make more
Public Works attractive living conditions for its
people?

How docs the community help peoplc to
botter carc for their health, their re-

Community Service crcational nceds, and their desirce for
friendly human contacts?

Transportation, Com=- How do mcthods of transportation and
munication and Supply communication affect cooperative living?

Maintenance and What is thc responsibility of the com~-
Operation munity for its own upkcep?

Community How can community planning help to
Enterprise satisfy the needs of the people?
Placement and What work opportunitics does the com=-
Labor Relations munity provide for children in the

seventh grade?

How does the community organize itself
Administration to protect life, property, and natural
resources?
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Illustration of Dc?elopment of All Aspects

Grade Eleven

Integrative Theme: Adaptation of our regulatory arrangements
To the control and dircction of tecchnological developmente

Specific Theme for Secondary Gradcs: Improvement of human ar-
Tangoments to make better use of scientific technices,

Center of Interest for Elcventh Grade: Continuous improvement
of 1iving within the community and thc region.

Scope Aspects

What changes in production arc dcsirable

Production in our community and region in order to
make better usc of the advantages of
technological development?

Public Works What conscrvation projocts would benc-
fit our community and region?®

What extension of recrcational oppor-
Community Service tunities is desirable and possible in
our community and rcgion?

4

Transportation, How may the community take advantage of
Communication improved transportation and communica-
and Supply tion to make better living conditions

for its people?

Maintenance and What cooperative offorts will best main-
Opcration tain the physical and mechanical proper-
tics of our community and region?

Whot planning is nocessary for the im=-
Community Entcrprisc provement of our community and region?

Placemcnt and Labor What cccupational opportunitics aroc there
Relations in our community cand rcgion?
How may we, through our local government,
Administration provide personal and cconomic security
for citizens of this community and ro-
gion?
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Developing Source Units for General Fducation: The task of
filling in the squarcs of the scope and sequencc does not
complete the development of the curriculum design for general
education, Another very important part of the making of the
curriculum is the building of source units., The following
illustrates one suggested method,

A source unit is a collection of suggested activitics,
interviews, excursions, group and individual projects, draw-
ings, evaluation techniques and refercnce materials for pupils
and tcachers, It is prepared by a group of teachers to be
used by the teacher when planning a teaching unit in coopera-
tion with the pupilse All the material in a sourcec unit can-
not possibly be used in any one teaching unit, but it gives
the teacher an opportunity to choosc what is best sulted to
the particular neocds of his groups. A number of tcaching units
may be drawn from one source unit.

The following outline of a source unit may bec taken as
suggestive:

48 Statement of the unit or topic

a. Significance of the unit in terms of our culture,
be Contribution of the unit to the educational and
' social philosophy of the school.
ce Place of the unit in the continuity of learning in
the school's programe

II; Pupil problcms

a., Problems which the teachcer anticipates.
b Analysis of subject matter involved.

IIT, Desired outcomes
a, A list of desirable changes in pupil behavior, atti-
tudes, appreciations, work habits, and study skills.
be A list of desired understandings.

IV, Suggested activitics -- Thcese should be organized in the
most uscful way possibles
a. Types: ® Excursions, interviews, making diagranms,
charts, posters, creative expression, experimcnta-
tion, study and review, discussion and planning,
construction, dramatics, etc.

i B



be Pirts of o tnlt 4
l. Introductory activities -- current happenings,
"+ an exhibit, a movie ~--
2e Assimilating activities ~--construction activi-
ties, croative expericences, excursions--
3. Culminating &ctivitiecs -~ themes, original
plays, pageants, assembly programs --

Ve Evaluation -~ This should bc done in terms of pupil pur-
Poscs and needs.

s An annoteted list of eOmmorcial tests which the
teacher will find helpful in appraising the progress
of her pupils.

be An explanation of techniques so that the teacher mnay
make her own tests in terms of the problems and
objectives of a particular group -=- c.g, observat-
ions of behavior.

VIi. Matecrials

e A list of refcrence materials, visual aids, appro-
priatc equipment ==

b. Suggestions as to how and when to use these
matcrials

Ce A bibliography for the teacher

ds A bibliography for the pupil

* k% ok ok ok ok K

Source units rcquirc constant revision. Teachers should
keep notes on the effectivencss of various activitics and
materials when they teach a unit, Periodically a tcacher or
group of teachers should bec given the responsibility of re-
vising the source unit s being uscd in the’school in arder to
climinate uscless activites and materials, add now activitics
and materials, and to modify parts of the unit whiech have
caused difficulty in usc.

Developing a Tecaching Unit for General Bducation: When the
teacher is given a class of pupils sho thon 1S ready to plan
with them a toaching unit. First she analyzes the intcrests
of the pupils; she listons to conwersations and obscrves
activities.to further her knowledge of their capacities. She
may then proceed to decide whmt common group purpose ocan be
stimulated in the dircction of .problaus suggested in the
source units preparcd for her grade level. She may introduce
a varicty of stimuli such as thosec listed in colunn onc of
Wrightstone's chart, following in this secction, in order to
relate the pupils' intercsts to the objoetiwves shc has in mind.

As the pupils scec the larger implicationsof their pure’
poses they will help the teacher by formulating activities,
sclecting materials and methods, and organizing tentative
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committees as listed in column two of Wrightstone's chart.

The next step in the teaching unit is the matter of
assimilating the material through investigation and collection
of data. Column three of Wrightstone's chart gives a variety
of procedures for such research activity.

Column four gives suggestions for the integration and
correlation. of data through the use of subject matter, con-
tent and skills, A variety of experiences for proposed cul-
minating activities are given in column five. The evaluation
of outcomes is stated in terms of how well the unit has met
the purposes, interests, and needs of children and youth par-
ticipating in the experiences.

LY « 35
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TUELLC VE EDUCATION

The community school curriculum of the Relocation Centers
must go beyond providing the youth with commen understondings
of the world in which we live, as was emphacized :n the dis-
cussion on general education in the precediry chapisr. It
must also incorporate within the curriculum the seiective
subject education to fit individual needs and interests of
all children and youth and avocational choices of secondary
youth,

The War Relocation Authority believes that these centers
should have for their primary purpose the training, not only
of the youth for new jobs, but also the changing of many of
the former occupational patterns of the Japanese-Americans.,
For example, 1t may be advantageous for an individual to make
a transfer from agriculture to automechanics, Or on the
secondary level the school can well adapt 1tself to btraining
its youth in a variety of work experiences on the job under
the supervision of any one of the eight department heads., The
Motor Pool division at Tule Lake has already made provisions
to teach a class in motor mechanics on the job, No doubt such
provisions have been made in the other centers as well, Other
work experience under joint supervision of the school and
division heads could be inaugurated, The Health Department
could easily cooperate with a home economicgclass in training
youth in dietetics, nursing, care of the home, etc., The
public works division has lnnumerable opportunities to help
train youth in phases of such selective subject experiences
as agriculture, carpentry, plumbing, and electricity which
will be discussed more fully in the followlng chapter.

The guidance personnel has a significant role in develop-
ing the selective educational program. It can no longer be
sald that since certain selective subjects have been taught
elsewhere, they must be taught herc; consequently, the
guidance personnecl, corc teachers, heads of administrative
divisions, youth and parents must work cooperatively to
determine those seclective experiences which wlll be necessary
to include in the educative process, The breadth of the
gpecific selective subjects can best be determined by the
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persons who have become sensitive:

(1) to the present needs and desires of the individual, the
family, the community, and of the war effort,

(2) to the post-war needs in terms of the individual, the
family, the community and the world,

Also in providing selective subject education to fit the

present needs of the youth a number of other things should be
considered:

1., The State requirements for graduation.
2+ The college entrance requirements,
3., Immediate or emergency needs in the community,

The future needs which will determine the selective subject

experiences of the individual are contingent upon the following
factors:

1, The length of the war?
2, dJob opportunitles after the war?
3, What will happen to the residents after the war:
2, Remain in the centers?
b. Return to original communitles?
c, Be distributed to new communities?
d. Return to Japan?

The longer the war lasts the more likely there will be
antipathy toward the Japanese-Americans and the harder will
be the rehabllitation into normal community 1life,

The nature of thepost-war opportunities are also very
uncertain for both Caucasians and Japanese-Americans. There
is a possibility that the method of processing and manufactur-
ing of our food, clothing, and shelter will be radlcally
changed, ;

To add to the confusion of the problem of guidance, no -one
knows what policy govermments willl take toward maintaining
the Relocation Centers or towards returning the Japanese=-
Americans to normal life,

One redeeming feature of the Japanese-Americans' position
is that the various cenbters have an opportunity to glve a
variety of work experience which will multiply the chances for
the individual to obtaln work in a number of vocations, There-
fore, the learnings common to many vocations in the selective
subject experiences should be emphasgized,

Following are some suggestions for grouping the selective

subjects., No secondary school can offer them all simultancous-
ly. But in terms of the faectors mentioned above, many of
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these selective subjects would be offered from time to time as
the need became evident.

%)

(2)

(3)

(4)

(5)

(6)

(7)

(8)

(9)
(10)
(11)

Agricultural Technics .-~ Animal Husbandry, Farm
Management, Floriculture, Landscape Gardening, Nursery
Practice, Pest Control,

Business Education -~ Typing, Shorthand, Bookkeeping,
Salesmanship, Everyday Business, Office Practice,
Office Machines, Business Law, Business English,

Health Services -- Nurslng, Nursing Aid Training,
Dentist Assistants, Dleticlans, Laboratory
Techniclianship,

Homemaking -~ Clothing, Foods, Home Crafts, Home
Management, Home Nursing, Child Carec,

Industrial Arts and Crafts -~ Architectural Drafting,
Mechanical DPrafting, Auto Mechanlecs, Radio Mechanics,
Electriclty, General Metal Work, Carpentry, Bullding
Construction, Cablnet-making, Bookbinding, Foundry
Work, Welding. :

Avocational Music -- Orchestra, Choral Singing,
Instrumental Ensembles, Community Singing.

Applied  Arts -~ Art Metal Work, Ceramics, Wood
Carving, Photography, Leather Crafts,

Collecge Preparatory -- Algebra (Elementary and
Advanced), Planc Geometry, Trigonomotry, Laboratory
Sciences tChemistry, Physies, Biology), Foreign
Languages, . '
Communication -- Speech, Journalism,
Physical Education

B,
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FOR A COMPIUNITY SCHOOL

The schools in the relocation centers are unique in that
they will have a stable population, will be in close contact
with all phases of community life, and will share with the
eight administrative divisions the responsibility for vocation-
al development through work experience, Such a situation pre-
sents a real opportunity for the growth of a community school
directly related to the immediate and future needs of children
and youth,

I

There are many problems that arise in the life of the com-
munity. "These problems, 1f brought to the schools for partial
solution, not only offer vital educational possibilities for
children and youth in their training, but if used, prepare them
for their adult participation in community activities. If this
relationship can be attained,we will have a community-centere:l
school and a school-centered community, with a reciprocal re-
lationship in which each is deriving the maximum possible bene-
Tit from the obther,.

Listed below are suggested educational problems to be
found in the eight administrative divisions., They have been
arranged in this manner: (a) thosec problems arising out of
the community needs to which the school can contribute; and
(b) those problems arising out of the school's desire to pro-
vide for the children's and youth's education to which the
community can contributec.

These are merely suggestions for the teacher in order that
he may correlate ¢lass work with community resources and show
their integration.‘ In no sense arc these eight categories
mutually exclusive, of the items under cach division logically
selected and arranged.

The real value in the listing is to be found in illus-
trating how the school is used by the community and how in
turn the community is used by the school. Each Relocation
Center will need to study such possibilities locally.

VI -1



PRODUCTION DIVISION

SCHOOL NEEDS

1. Knowlszdge of geological
formation‘and history, soll
formation, rocks, end min=-
erals.

2. Knowledge c? cmployment
procedures for z~.eciion’of
farm and factory woricrsSe

3., Knowledge orf
ing systemse.

time~-keep-

4, Xnowledge of nutrition-
al needs of farm-workers,

5, Knowledge of the aims
of wvocational guidance.

6. Acquisition of skills’
in the use of the library.

7. To know the history of
vegetables from "sced to
mouth",

8. Comparison of health
standards of diffcrcnt oc-
chations.

9. Knowledge of farm pro=-
duction,

16, Knowlcdge of picce
work processcs in factory
production,

COMMUNITY OFFERS

1., Excursions to collect rock
and soil samples...s0ill analysis.

2., Visits to placcment offico..,
conferences with division lead-

el's.

3« Visits to personnel office
and cost accounting department.

4, Confercnces with camp dieti-
CifN, e GLhe mess hall and health
centers.

5. Visits to personnel office
for explanation of placement ex-
pericnce, job adjustment, job
training.

6., Explanation by-‘librarian of
library techniques, use of in-
dex.

7. Use of experimental plotS...
visit to model farm,..talks by
agricultural experts.

8., Study of the relationships
of job and exercise to health,.

9, Consideration of means of
increasing farm production...cs-
tablishment of cooperative work-
ing relations betwecen technical
staff and scicence classeS...Use
of work ecxpericnces present in
the fields, poultry farms, pig-
gery.

10, Visits to the factory where
War Work is ennductcd,



PUBLIC WORKS DIVISION

SCHOOL NEEDS

l. Knowledge of soil
types cud conservation
practices in the communi-
ty.

2., Knowledgec of what con-
stitutcs effeéective irriga=-
tion methodse.

3, Knowledge of the work
of a public works division,

4, Knowledge of skills
needed by apprentices ' in
various lines of work.

5. Materials for class=-
room activities.

Gis Knowiedge of modern

highway construction, work--
ers, methods, job estimates,

plans, surveys, costs.

COMIIUNITY OFFERS

1. Excurciong through the camp
to study scils and need for con-
servation practices...ways tn
analyze 80il.se.recommendations
for desirable practices,

2. Participation with farmcrs
in studying practical irrigation
problcomsS.ss0b3ervation and idon-
tifipation of bypes cof irrigaw~
tion methode,

3, Provision for one apprentice
t0 scrve cach two mon on public
works jobs.

4, Study of the Occupational
Code, class work-‘in computations
and measurements, observation of
placement files, studying Job
analyses,,.writing original job
analyses and job qualifications.

Es Contributions of scrsp meter-
ial for use in schools, i.e.
sawdust for puppetry, etc.

6. Study of machines:.blueprints
surveying practices...work esti-
mates, maps, charts.

COMMUNITY SERVICES DIVISION

SCHOOL NEEDS

l. Better training in
physical education,

COMMUNITY OFFERS

1. Participation in work exper=-
jences by acting as assistants
to playground supervisors.



COMMUNITY SERVICES DIVISTON

SCHOOL NEEDS

2« Improved training for
health service work.

2« DPraoctical training for

students?! recreation,

4, Materials for adult
education classes espec+
ially for stenographers,
machine operators.

5 Knowledge of public
relations worksseeesaims,..
proceduressessevaluation,

6.« Knowledge of communi-
ty welfare services,

T« Improved training in
gracious living,

8+ To know the basis for
community planning and
history of planning move=
ment for rural and urban
EIOUDPS, e 4 2AVANTALES ¢ o o CUT'=
rent practices,

o)

COMMUNITY OFFERS

2e Participation in hedlth work
a8 agsistants to nurses, order-
lies, dentista, dleticianS.svvs
experience in preparing and
serving food...,visits to hospi-
talg, dental offices, barher=
shope, formula kitchens...ob-
servation of technigques- ol
managenent, supervision, and
organization...speakers for
school and classroom visitation
and ‘instruction.s.s.case histor-
ies, X-Rays, modern medical
equipnent,

3¢ Participation in work ser-
vice in community service activi-
tiesSe.ein refereeing community
sports and games.esessSurveys of

the needs of the recreational
section as to kind and number

of personnel,

4, Citizens lend or rent their
personal equipment to the school
or other organized groups.

5« Study of community news-
paper...valve of community ac-
tivities..sWork and leisure
time activities,..democratic
practices in camp life,

6o, Study of community agencies
organized for welfare wWorksess
school, hospital, recreation.

T« Opportunities to visit homes
to see how it is possible to
make a house a home - flower ar-
rangement, etc.

8. Location and numbering of
barracks..placement of community
services..,reasons for maps and
blueprints...use of Center, it-
self, for study as a model,



COM:UNITY SERVICES DIVISION

SCHOOL NEEDS

9s To study sonsgumer
education problems

‘

{Cont. ]

COMLUNITY OFFERS

9 Ald in selection of goods
and services.se.determination of
price in relation to costss.ees
place of marketing and distri-
bution..«standards of selection
in purchasing

TRANSPORTATION, COMMUNICATION AND SUPPLY

SCHOOL NEEDS

l., Experience in mess
hall managenent, staffing
of personnel, Tood pre=-
paration and service, :
budgeting, meal planning,
costs kitchen personnel,
job specialization

2e Acquisition of a clear
understanding of warehouse
management

3¢ Development of skills
for efficient handling of
equipment maintained in
motor pool

4, Understanding of how
modern men transport them-
selves and their goods

5+ Understanding of how
modern men communicate
their ideas and feeling

COMMUNITY OFFERS

ls. Placement of students as
mess hall, dining room, and
kitchen personncleeseparticipa-
tion in work of special baking
and cooking

2e Placement of students as
apprentices to storekecepers as
salesmen, clerks, stock clerks

3¢ Placement of students as
truck drivers'! assistants to

get experience in handling trucks
and eguipment

4, Observation of transport
equipment and management in the
Center..ss0tor pool, garage,
taxi and trucking systeom, ctc.

b5« Observation of the equipment
for intracommunity communication.
sepaver, telephone, msssengers,
mail, ctc,



MAINTENANCE AND OPERATION DIVISION

SCEQOL NEEDS

l, Training in mechanics,
welding, electrical work,
blacksmithing, carpentry

2. Understanding of the
garage in relation to the
communi ty

3+ Understanding of the
water supply and sewage
disposal systems

4, Knowledge of shelter
and its construction

5, Understanding of the
role of the janitor as a
protector of the communi=-

ty

COMMUNITY OFFERS

l., Trade instruction on tho
jobsseprovision for apprentice
training

2. Observation of a truck
being repaired.,..analysis of
uses of trucks in the center...
use of garage as a "class roowm'

3. Demonstration of practical
chemistry and the use of chemi-
cals for health...study of con-
tributions made by fertilizer
from sewage disposal plantssee
demonstration of scientific
principles improving man's en-
vironment.ss.study of a public
utility operated by the communi-
tyessevaluation of importance
of public utilities

4, Observation of the construc-
tion of barracks and warehousSeSe.
vss demonstration of the use of
simple tools by a carpentelec.
contrasting early and modern
tools as found in the community

5. Services of janitor as an
instructor on modern conception
of custodial services

COMLIUNITY ENTERPRISE DIVISION

SCHOOL NIZDS

1. Chances to train lead-
ers for cooperatives and
to study cooperative meth=-
0ds

COMMUNITY OFTHERS

l. Work experiences in manage-
ment and supervision of farms

and factories...work experiences
in management and operation-of
general stores, barber shop,

shoe and radio repair, credit
company, hews stand, community

VI - 6



COMITUNITY ENTERPRISE DIVISION

SCHOOL NIEDS

(conte)

COMIUNITY OFFIERS

theater.,..experience in market-
ing.sespupil participation on
the board of co-op directorSees
discussion of the principles
involved in producing, market-
ing, manufacturing, and finan-
¢ing in cooperatives.

PLACEMENT AND LABOR RUTLATTIONS

SCHOCL NEEDS

1., Provision for train-
ing in labor relations

2. Knowledge of job-
studies and relation of
job-training to personal
job satisfaction

3, Understanding of em-
ployment procedures

COMMUNITY OFFERS

1. Study of job situations and

job strains, necessity for group
cooperationsserelation of leader
to group...mmitual objectives of

the worker and the emnployeTraces

upgrading on the Jjob

2. Opportunity to illustrate
nersonal and community benefits
from work-school program

3 Use of personnel offices to
teach importance of proper Jjob-
seeking techniques...necessity
of speaking in terms of speci-
ficse.eesse and importance of
job analyses in relation to
growth, salaries, and integra-
tion of office production bene-
fits to the individual that
come from understanding Jjob
qualifications required for
comupunity work experienceSeeees
relation of interview to place-
nentesesnow to market abilities..
use of U. S. Emnployment Service
in post-war employment both for
junior and adult placement

VI = 7



ADMINISTRATIVE DIVISION

SCHOOL NTEDS

l, Provision for better
training of clerical and
office workers with study
of office practices and
office machines

2, Comprehension of dif-
ficulties in communica-
tion in the relocation
centers

3. Appreciation of the
problems of administration

COMMUNITY OFFIRS

le Work-'experiences in mimeo-
graphing, cutting, stencils,
journalism...cataloging and
filing non-confidential mater~
ialssesrecording time sheets,
compiling payrolls, show card
writing, shelving goods, steno-
graphy, bookkeeping, packing
and shipping, cost accounting,
keeping general records, in-
ventorying, requisitioning,ware-
housing

2« Provide work experiences in-
the procedures of handling mail,
participation in messenger ser-
vice

3. Consultant service for
teachers

PRODUCTION DIVISION

COMMUNITY NEEDS

l. Centrol.of farm pests

2+ Reclamation of seil
through the use of dykes,
pumps, and drailnage sys-
tems

%2+ Care and maintenance
of farm machinery

SCHCOL OFFERS

le Research in causes and
methods of control...assistance
to farmers in using control
Neasures v

2e Analysisg Of 861l...81d to
technical staff...experimenta-
tion with gardens and fertili-
zation

2« Training of neshamies s
theoretical interpretation of
part-time work experiences



PRODUCTION DIVISION

(contid,)

COMMUNITY NERDS

4, Raising of pigs and
poultry

5. Establishment of wage
schedule

6. Inprovement of cleri-
cal staff

7« Vocatlional guidance
specialists in job anal-
ysis and job placement

8. Processing of food-
stuffs by dehydration

9. PFactory workers in
power machine sewing

SCHOOL OFFERS

4, Txperiments in breeding...
care and maintenance of the
live stock...s8election for par-
ticular climate

5¢ Job analysis.ss.job qualifi-
cations...deternination of wage
scales in relation to prevail-
ing standards. :

6« Training in the job skills,.
maintenance of real work stand-
ards

T« Consideration of training
aspects in job placementeeee
consideration of post-war labor
market and job opportunities

8« Research in food preserva-
tions, marketing, use of dried
food, storage, values

9. Training of workers..stbeach-
ing of factory methods in use
of patterns, cutters, and piece
work in manufacturing process

PUBLIC 1ORKS DIVISIOL

COMMUNITY NZIEDS

l, Formulation of safety
practices in the use of
tools and machinery

2+ Use of school facili~-
ties in promoting the pub-
lic works program

et e

SCHOOL OFFERS

1. Praptical lnstruction and
demongtration of the use of
safety devices

2¢ Training for sub-division
leaders- (design, construction,
highway, irrigation, and con-
servation) resnonsible for co-
ordination of school facilities
and division requirements



PUBLIC WORKS DIVISION

(Cons'd. )

COLLUNITY NEZDS

% Blimination of ex-
cess repair services

SCHOOL OFFERS

Zes Instruotion in inductrial
management practices for care
of machinery and reduction of
servicing costs.

COLMUNITY SERVICES DIVISION

COMMNUNITY NIIDS

l, The improvement of the
community health service

2« The improvement of com-
munity health

3+ Development of under-
standing regarding indi-
viduals in cooperative
living

4, Beautification of the
Relocation Center

CHOOL OFFERS

(€8]

1, TPairine Df HoEviEsl Ordor~
lies, nurses aides, dental assis-
tants..sinformation amd practice
in dietetics..straining in pre-
paration and service of foods

2+ Instraation ip bhHe jaports
ance of personal, homec, and
community hygiene...ilnstruction
in proper habits in the care

of testhiuninsbruntiion in the
valuc of good »nosture

%e Btudy of the great coopera-
tive novements in other coun-
tricS.eess.study in the applica-
tion of these practices to the
relocation centers....instruc-
tion of adults in the prineci-
ples of cooperative living by
class discussion, demonstration,
participation...instruction -and
practice in student governaent
by establishment of-legislative
councils, worksheps, and in-
stitutes

4, ©Study of home and comaunity
beautification to encourage in-
terior deccoration and landscap-
ing, and gardening..study in the
practical, decorative uses of
vegoetable and flovier gardens,
shrubs, and lawns.e..study of
local soil conditions and their



COMMUNITY SERVICES DIVISTION

COLLIUNITY WIEDS

5. Creation of attitudes
which will recognize the
pleasures of community
living

6. Social interpretation
of the schools and their
services

7. An adult education
prograr

(Contid. )

SCHOOL OFTERS

/

relation to climate, altitude,
and native vegetation

5y Instroetion in individual
and social benefits that result
from community leisure-time
activities...creation of hobby
clubs...tcaching and demnon-
strating of folk dances..story
hours...pantomnimes...instruc-
tion in the organization and
procedures of public spcaking
clubs, current event clubs,
foruas, and pansl discussions
to revitalize community life..
motivation of community activi-
ties as drame clubs, intramural
sports; glee clubs, a capella
choirs, community orchestras

6. Cooperation with PTA groups,
open house mceetingse..father and
son prograis.s.sparticipation of
mothers in class or school ac-
tivities, field trips, scwing
classes, home economics dcmon-
strations,..assemnblics for in-
terpreting the schools, exhibit-
ing its products, demonstrating
modern democratic procedurcs,
and stimulating understanding
and confidence in school ser-
vices and objectivesS...cO0pCTE~
tive planning for functions
which will have seasonal, holi-
day or rocrcational significance

7 Creation of night sehool
progran for warking adults, or
adults-who prefor to study to-
gether, in classes they request
or could profit bBy...co0rdina=
tion of daytime classes with
classes in sccondary schools...
classes to develop new skills or
maintain old ones or to empha-



COMMUNITY SERVICES DIVISION
i e AR

COMIAUNITY NI IDS SCEOOL OFFIRS

size avocational intercstSeess
interpretation to older groups
of social, civic and ceducational
objectives of tha center

TRANSPORTATION, COM:UNICATION AND SUPPLY

COMMUNITY NIEDS SCHOOL, OFFIRS
le. The education of youth l. Courses in homec economics,
in mess hall management domestic service, dictetices,

toble service, care and feeding
of infants

2+ dob training 2e General and vocational cour-
gses keyed to student work nccds
2, The oppliecation ol 3« Teaching in safe driving,
gsafety measures in the usc observation of tralfic regula-
of trucks and equipnent tions...carc and maintonance of
expensive cquipmont
4, Improvcmecnt in main- 4, Opportunitics for gucst
tenance of transportation spcakcrs to explain to youth
facilities transportation problcms, history

and kinds of transportation.s.
effects of saving time and spaco

HAINTENANCE AND OP=RATION DIVISION

COMMUNITY NIEDS SCHOOL OFTERE

L killed mechanics withn 1« Brush up coursecs for skilled
ability to teach their workers, cmphasizing their ro=-
techniques sponsibility to tcach and devclop

workers in their group for
greater production and greater
job satisfaction



MATNTENANCE AND OPERATION DIVISION

(Cont'd.)

COMMUNITY NEEDS

2, Trained carpenters

3, Maintenancc of a clean

community

SCHOOL OFFERS

2. (Classes in cabinet making
and wood-work and such skilled
subjects needed in construction
work..ocourses for student work-
ers to definc their dutics and
sce what constitutes a good
workman in a group situation...
foremanship training including
the qualifications and recspon-
sibilitics of lcadership

3, Projccts in whiech students
study merits of ‘cleanliness,
good management, relation of
clecanliness to plcasurc in eat-
ing and safety of food

COMMUNITY ENTERPRISE DIVISION

COMMUNITY NEEDS

l. Cooperative buying of
provisions not availablo
in camp

2, Coopcrative planning
of rcligious worship

3, Undcrstanding of com-
munity planning

SCHOOL OFFERS

1. Study in thc development of
the cooperative movoment

2. Ncutral ground for parcnt
cooperation in solving problem
of religious worship

3. Study in thcories and prac-

tice of community planning using
the center as a model
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PLACEMENT AND,LABOR RELATIONS

COMMUNITY NEEDS

1. Child and adolescent
appreciation of family
life

2. Program for employ=-
ment of youth

3, Adjustment of older
residents

4, Supervision of leisure-
time activities

5. Community beautifica-
tion

6. The concept that hon-
est work is not degrading

7. Mess hall assistants

8, Skilled administrative
and secretarial help

9, Training for industrial

service in furniture factory,

etce

SCHOOL OFFERS

1+ Héucablon for famlly 1ife,
parenthood, child care, care of
home...experience in building
and occupying and maintaining
model hones

2. Asgssistance in making clear
the relationships between em-
ployer and employed youthesse
development of self-reliance and
trustworthiness,..growth in in-
dependence

%3, Participation in adult edu-
cation and leisure-~time program

4, Organization of recreation
and extra-curricular activities

5 Training in the responsibil~
ity for keeping camp tidy and
free from papers...study of plant
life for use in making surround-
ings of homes more attractive

6. Development of an understand-
ing of all occupations and their
contributions to the community

7« Dietetics courses co~ordin-
ated with the operation of the
comnunity kitchens and dining
halls:

8+ Part-time apprenticeship
training program involving ac-
tual work in administrative and
other offices for commcrecial
students whose interests and ap=-
plication indicate probable suc-
cess

9. Apprenticeship training simi-
lar to that suggested in 8 for
skilled occupations
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PLACEMENT AND LABOR RELATTONS

(Contf'd, )

COMMUNITY NEEDS

10, Vocational guid-
ance

SCHOOL OFFERS

10, Pupils guided into fields
for which there will be a place
for them after the war

ADMINISTRATIVE DIVISTION

COMMUNITY NEEDS

1. Improvement of office
techniques

2. Personnel selection

%. General staff improve-
ment

SCHOOL OFFERS

1, Practice in filling out forms
and instruction in the art of
following administrative direc-
tions, which are necessarily in--
creased under federal jurisdic-~
tioOssfvactice In Tedoral sys-
tem of accounting and general
standards of accuracy...instruc-
tion regarding the legal aspects
of negotiable papers, i.eq; notes,
contracts, checks, drafts, mort-
gages, ctce

2. Clarification of the quali-~
fications for the various types
of jobs in the center and the
method of applying for them, fil-
llng out applications, interview-
ing, etc...clarification of ad-
ministrative lines of authority..
aid applicant in understanding
responsibility in the job-seeking
process..complete data on each
high school applicant for work
within the camp

3, Integration of English and
commercial teaching in function-
al program which will emphasize
necessity for accuracy...assist-
ance to students in recognition
of raw materials such as types
of wood, various metals, etc.

e )



G UIDANCE PROC

While the answers to many of the questions relating to
the set-up of guidance programs must necessarily be determined
with regard to local sitvations, there are a number of
features common to all Relocation Centers which are of vital
concern to those responsible for instituting and administer-
ing the programs, The transfer of the entire Japanese popula-
tion, both urban and rural, to a totally new environment,
places emphasls upon the responsibllity of the schools to
cstablish effective orientation programs, Because of the
scarcity of employment, which is the outcome of restricting
so many to small geographical areas, the schools are faced
with a major problem in keeping the high school age group
well-occupied, Most of the school population will have to
be retained throughout the period of secondary education, a
proposition which has manifold implications as to the
quality of instruction and the nature and extent of the
guidance program, Also, it will be the function of guldance
to direct the activities of young people along such lines
as will not only help them to adapt themselves to their
immediate enviromment, but will prepare them for their
return to normal communities at the close of the war,

In the vocational guidance program, a fact-r of utmost
importance is the conception that these cormunities are
retraining centers, that there will be a great deal of
rotation in jobs, giving a variecty of experience to many.
The guidance program in the schools will necd to be focused
upon this major objective, and consideration should be glven
to the question as to what kinds of cducational values are
most desirable., One suggestion is that a general shop
coursec be given carly in the secondary program in order to
provide a trial period of two wecks for each boy in the
various branches of shop work, During this period the
teachers could analyze aptitudes as a basis for cducational
and vocational zuidance. Interest inventories, such as tho
Strong Tests, may be used, Lists of the kinds of occupational
opportunitics available in the various community divisions
may be made.
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Recommendations pertaining to the administration and
scope of the guidance program which follow are submitted
merely as suggestions, They may be of some assistance to
the guidance director and his associates, who face an utterly
new kind of situation and must work hurriedly. In making
them, we are assuming that the Japanese-Americensare Western
in culture, or intend to be; that the Issel and Kibel are
in the minority (refer to earlier chart) and, under the
general educational objective of the Relocation Centers
previously mentioned, are to be Americanized as rapidly as
possible, It is particularly important that the guldance
director, both in the preliminary organization and the
subsequent administration of the program, seeks to transmit
the common philosophy which has been established both to
members of the school staff and the outside community, for
reasons of unity and morale.,

It is assumed that cach guldance director has a background
of training in the flelds of psychology, physiology, and
sociology. His knowledge of specific techniques of guidance
administration, the gathering of anccdotal records, rating
schedules, test results, health recoxds, and similar devices
will be beneficial to the professional operation of the .
program, The Director of Guidance is the logical staff member
for collecting and interpreting these data,

The two-weoks orientation perind to be provided in each
center before the opening of school should be carefully
programmed, The director's work, during this period, can
contribute markedly to the interest, success, and participa-
tion of the entire staff in the conference, He might follow
this procedure in conferences or workshops: (1) Assist
teachers in developing the technigues for gathering data
on the interests and needs of pupils, and on the vocational
and occupational possibilities within the community.

(2) Assist the staff in determining policies of testing
(standardized tests and interest inventories)., (3) Set up
the techniques and materials for the early discovery of
malad justed personalities and subsequent treatment.

Counsgding could be carried on effectively in either of
the following ways: (a) As a regular part of classroom
procedure., The core teachers can be in full charge of the
guidence program in the secondary school, since they have
the best opportunity to know the personnel of their classes,
They may use the director to best advantage as 2 consultant
in the handling of the more complex cases, Orientation
should be given as an integral part of the core course in
the high school, On the elementary level, the teacher remains
with his class all day and therefore is definitely the one
individual egquipped to handle guidance, again usi the
director as his chief adviser in so'ving problems (not as a
threat or means of discipline, howeverl).
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(b) Through the Home Room Program, In establishing a
home room program, certain cssentials gshould be noted. First,
it is imperative, we feel, that an hour, at least, be
allocated for guidance; otherwise this period tends to
become a routine announcement time, Group vocational guidance
can start the year's program, using such a toxt as the Hand,
Bonnet Serics. After preparing a manual of lessons, the
guidance director can supervise the instruction in the home
room,

When treatment for porsonality maladjustments is needed,
the director can be most effective if he sets up definite
procedurcs, Realizing that symptomatic behavior is not
causal, he works to get at the underlylng reasons.’ He should
sce that Binot and physical cxaminations are gilven, and that
full developmental and social histories are acquired from
tecachors and femily., Following the gathering of those data,
a guidance conference should bo held, The director is
responsible for onlisting the interecst and participation in
this conference of cvory member of the staff with whom the
child or youth has had contact. From this meeting should
come constructive plans for school and home adjustment of the
paticnt under consideration,

A more general type of guidance conference would be
advisable for the interpretation of the guldance organization
to the various directors of community divisions and to the
community. Close association of the guldance director with
the supervisors of these community agencles is imperative,
to assure the smooth functioning of the vocational guldance
progrem and the establishment of satigfactory employer-
employee, apprentice-master worker relationships.

Furthermore, it is recommended that the guidance director
exercise great care in his selection of personnel, endeavor-
ing particularly to include all who have a special interest
in, and preparation for, individual and group counseling.

The degrec to which the administrative officers are brought
into the detailed program of guidance would, in a large
measure, depend upon the complexity of their dutles and the
amount of time available for devotion to the various phages
of the work,

After the program has been in operation for some time,
1t would be well to hold an administrative conference for the
purpose of evaluation. Several criteria of good guldance
programs may be suggested; (1) Will it meet day-to-day
problems? (2) Will it carry out the guidance philosophy
which has been accepted by the group? (3) Will it center
responsibility in the members of the educational staff and
adults engaged in the training program?
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The following criterla are suggested for use in planning
and evaluating the guidance program,*

#Hamrin and Erickson, Guidance in the Secondary School,

Pages 609-b51 and 430=59,

1,

2

10,

11.

e,

Are all students being served?

Is the major thought and energy of the guidance
personnel extended on a constructive program to
facilitate wholesome growth and development for
normal boys and girls, or on a remedial program
for the maladjusted?

Does the organization provide for guldance in all

of the major areas of living, or is undue emphasis
given to one phase of guidance--such as vocational
guidance, educational guidance, etc?

Is the guidance organization imposed upon unwilling
teachers, or, under wise and dynamic leadership,
does it grow out of a feeling or need on their part?

Is provision made for the induction of new tcachers
into the philosophy and responsibilities of guldance?

Is provision made for the interpretation of the
guidance organization to the community?

Is the organization reasonable from the point of
view of teacher and counselor load?

Is the organization such that the division of
responsibilities 1s justifiable and tenable? For
example: Can you separate group guidance from
individual guidance? Guidance from instruction?

Does the organization facilitate close cooperation
between the various staff members concerned with a
given chilld?

Docs the guidance organization provide for the
cooporation of parcnts and community groups in
its program?

Docs the organization provide for a continuing
relationship between a given child and some member
of the guidance staff who accompanies him through
a serles of yoars?

Does the organization facilitate functional teaching
of guidance materials, or does it set up artificilal
barriers between so-called group guidance and other
courses in the school?
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13, Are records adequate, centrally located, and easily
available for teachers as well aas guidance specilalisgls?

14, Does the organization provide for closc articulation
between onc school level and the next?

From the proceding discussion some inforences may be
drawn as to the qualities of personality and leadership which
are desirable in tho personnel of the guidance staff. Thelrs
is a unique orportunity and privilcge. not only as participants
in o vast testing-ground for Democracy, but as members of a
community who may intensively serve the nceds and intercsts
of children and youth. In the hubbub and foevercd rush of
the preliminary period of planning and construction, thosc
broader values and idecals, which are tho motivating force
for what is done and what caen be done, must nct be lost in
the shufflc, Progress will be indicated by tho extent to
which the techniques of guildance arc utilized, by the develop-
ment of a favorable community attitude toward the guidance
program, and by tho growth of a truly democratic and
cooperative spirit.
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ELEMENTARY -HIGH TTHOOL= ADULT EDUCATION
PROGRAMMING AND SCHEDULING

SCHEDULING., The scheduling of a school program that will
satlsfy the needs of the curriculum and community seems
essentlal, A flexible program is more apt to accomplish this
than a rigid one because it allows for adjustment that both
community workers and teachers may be called on to make,

Seasonal community functions may make demands .on the school
as a result of the need for more or fewer laborers in fileld
and factory, Correlation of the school with the community on
part-time work schedules and possible limitations in normal
class room supplies may also be factors demanding flexibility,
In such situations, cooperative planning is particularly
timely and appropriate,

In the secondary schools the program will have greater
breadth and variety. Provision should be made  in the schedule
for (1) the core program, (2) olective coursecs, (3) guidance
program, and (4) work experiences. THe core program must be
flexible enough to permit pupils to engagoe in work experiences,
The scheduling of particular interest classes will be determined
largely by the qualificatisns »f staff members, bhth
Caucaslans and Japanese-Americans available for speclalized
assistance, Work oxperiences, whether eonneccted with a school
project or community employment, should influence the develon-
ment of probleoms in the core, All such coorelations require
a flexible schedule,

In planning the schedule, Relocation Center administrators
mey wish to consider the following factors: (1) a functional
guldance program, (2) the grouping of youths based on previous
grades or ability, (3) the diversity and selection of special
subjects or possible electives, (4) length and number of
periods-dally, (5) opening and closing times, (6) noon lunch
periods, {(7) the proximity of mess hall facilities to the
schools, (8) teacher load, (9) efficient use of available
classrooms, and (10) degree of community participation,

"Here are schedules for two different ninth grade boys,
One, an agriculture student, should probably include in his
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daily program, in addition to three hours spent in the core
course, one hour each on the farm job, in general mathematles,
physical educatiosn, farm mechanics, and woodwork. ZFor a
second youth whose primary interest is in pre-engineering the
following courses are suggested: three hours in general
education, three hours in industrial arts, mechanical drawing,
and work experience in the public works divisione-and one hour
each in algebra, and physical education,

In both cases the needs and interest of the youths will be
discovered by the guldance personnel in discussing pre-
vocational plans with the individual, It 1s the responsibllity
of the guicdance personnel to explore the youth's attitudes and
aptitudes and determine whether there i1s any harmony in what
the youth wants to do and what his record of achievement
indicates is possible for him to do, Then they help him °
formulate a program that he can follow,

Scheduling a program for general education in Secondary .
Schools -- In order to meet the varled needs of the community
and of individuals, scheduling of the core course in general
education must be kept flexible and elastic, For Instance, 1f
pupils on the sscondary level are toc have extensive work
experience, whe core course in general education must permit
sufficisn® flexibllity so the demands of the job can be
gsatisfiea, A job-partnership plan might be inaugurated 1in
comnection wi*h the work experience, In such an arrangement
two pupils mizht rotate their time on the job during the day
in such a maaner Hhat one partner would be on the job in the
forenoon while the »>ther was in the classroom, In the after-
noon they would exchange places., This job-partnership
suggests a scheduling of the core course both in the forenoon
and afternoon, Or the job-partnership might rotate by the
week or month, If such programming of work experlence were
found more practical, then the school program would necessarlly
have to mesh with this unusual type of scheduling.

Within the core itself, it is difficult ot recommend any
one plan because of the varied training and experilence of the
educational staff, Therefore, several suggestioms follow for
planning and teaching these core areas of common experience.

As noted in a previous chapter on CURRICULUM DESIGN, a
block of time varying from two hours to three hours has been
suggested in secondary schools for general education, There
arc at least three types of schedules which might be used in
connection with this block of time.

1. Assume that within the staff certain teachers have
had a wide variety of training and experience and
feel competent to handle most of the subject matter
within the core, Then such teachers might handle a
class throughout the three-hour block,



2, Assume that some of the teachers in the core classes
do not feel themselves competent to gulde children
in the variety of subject matters demanded by the
coré,. Such teachers might plan the scope of the
work for each week, Then each specialist would handle
one group for an hour, developing the subject matter
materials which would contribute to the core work plan,

3. A third possibility, and one which probably offers
more promise than the other two, is to have three
teachers who represent different backgrounds of
subject matter, training and experience and who work
together congenially form a core team, These three
teachers work together with a group of students equal
in size to three separate classes, This team of
teachers would plan together with the total group of
students, and,.ln terms of the contribution which
each teacher might make, decide who would handle' the
total group on any particular day, For instance, 1f
the total core class were dealing with the problem of
soil conservation, it might seem advisable for the
teacher with a strong sclence background to take the
total group for several days and demonstrate the effect
of wind and water erosion on soll, and experiment with
methods of erosion control, At another time the
teacher with the strong background in the social
sciences might take the total group through a considéerae.
tion of the historical effects of soll erosion on other
cultures or the contemporary economic effectg of
erosion on people, At another time the teacher with
a strong background in the language arts and fine arts
might help them with the literature on erosion or
guide them in the development of a dramatization
depicting the human erosion that follows soil erosion,
Or on any particular day each teacher might take &
section of the class and work with individuals or
small groups on speclal skills and factualimaterlals,

Whatever schedule is tentatively made, it requires a period
of careful exploration to discover which particular teachers
fit best into any particular pattern, It might be found that
the simultaneous use of several different schedules for
handling the core in the same secondary school is better than
attempting to fit 211 teachers into a uniform mold.

PROGRAMMING OF TEACHER AND CHIIDREN VACATIONS, There are
Several condlitions peculiar to the Relocation Centers that
make for unusual programming., The teachers are not granted
the two or three months vacation period to which they have
been accustomed, bocause government regulations allot anly one
month per year, The pupils and their parents must, by
regulation, remain in their homes and communities during
vacation periods, Special activities must be provided to keep
both youngsters and adults constructively occupied at all
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times., These activities however, must be varied during the
year so that there is change, relaxation, recreatlion of body
and spirit, and continued enthusiasm for school, factory, and
farm., The highest degree of cooperation between the educa-
tional and other staffs will be necessary so that they may
supprlement each other effectively,

It is most difficult to outline an over--all plan for all
centers, or even for all schools ln any one center. Some
general principles which might be the basis for the formulation
of the vacatlion program are as follows:

(1) All of the pupils should not be dismissed for a
vacation period at the same time,

(2) The season of the year and its influence on work and
play activities should be considered,

(3) The crops and their periods of planting, cultivating,
and harvesting, will also affect the possibilities for
work experiences durlng school scssions and their use
as supplementary activities in vacation.

The problems of vacatiosn planning for the seco-ndary school
are in some cases, entirely different fr-m those of the
elementary school. Several possible vacation patterns for
schools as a whole are described below,

VACATION PATTERN I

A1l the teachers and pupils are given a vacation of one
month at the same time. Such a vacation defles principle
(1) above and would create many serious problems., The
community actlvities and recreational services would be
greatly overtaxed and a sudden surplus of agricultural
assistance would be created, This might result in restless-
ness, inactivity, and delinquency. See Diagram I,

DIAGRAM OF VACATION PATTERN I: Teachers and pupils take one
month's vacation at tho same
time during any month of the
year, (for example, July)

Jan [Feb |Mar [Apr [May [Jun |{Jul |Aug|Sep |[Oct |[Nov|Dec

Al1l
R e
and

pupils

P
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VACATION PATTERN II

One twelfth of both teachers and puplils are on vacation at
any one time, (Teacher A and her pupils during January,
Teacher B and her pupils during February, etc,

This pattern, like Pattern I would require no substitute
toachers =!r7ca pobth the teacher ard pupills are voacationing at
the sore %ime, Under this scheduls c¢nly a comparatively vTew
puplls wou'd be without school supervislon at any ono time,

The schcool und cormunity recreation departments could coopnrats
easlly in providing varied and rorreshing oxperlerces for bhis
anall nuwrhar,

During mmy of the vacotion menths the young preople conld
be absorbed on the farms, in the fa storlss, and in *he cofflices,
This pattern woald be simplo to 2wply on The elementary leveli
wher: the pupils have only one teacher, In the seccadary
school it would present more serious problems bscause cof Jdew-
partmentalization.

5 In Pian I all teachers could get vaoetlons, for exomple
in August, wheras in Pattern II only onew-twellta world be On

vacation each month, The tcochsr weuld hove 1ibnle shoics 1In
the selection of a vacation montih unless she cciald trade with
another teacher, This would also glve the pupils irregularly
spaced and arbitrarily decided vacations,

VACATION PATTERN II: (X) is the vacation period for both
teacher and pupils,

Teacher
and e = s - 5 ks ok
Class |Jan|Feb|Mar |Apr|May {Jun |Jul |Aug Sep |Oct |Nov |Dec

i@ e B D i

&=
P
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VACATION PATTERN IIT

The teachers will take vacations every month as in
pattern II but the pupils will not. This would require one
additional teacher to rotate for cvery l2 regular teachers.
Let us designate the rotating teacher as Teacher R. Teacher
R replaces Tcacher A in January, Tcacher B in February,
Teacher C in March, etec. throughout the year. She could con-
tinuc the work of the regular tecacher, in which casc the pup-
ils would get no vacation at all. Or Teacher R might con-
duct a full-day recreation program for the group whosc teachcer
is on vacation. In this way, the pupils get a vacation from
acadcmic work and are supervised by a trained staff member.
Duc to thc crowded conditions ¢f the Relocation Centers, this
plan scems preforable to cither of the first two. (Sec
Diagram III)

VACATION PATTERN III: (R) rcprcscnts a rotating vacation
teachor or recrcation leader. She
substitutes for tcachers A-=L.

Pupils are ncever without supecrvision,

Tcachers |

only Jan !Feb |Mar|Apr {May jJun!Jul |AugScp| Oct |Nov |Doc
AL Wi oaa
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A = ¥ e
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8 . Waertaam el s D
& ook ot SRR TR e
AERLLeaeEs G S AR Lo G 1S
s e L e i 2 ame tes
i ‘ 3
E e s RgE s B e
(L i L R

. VACATION PATTERN IV-A

; Pupils and toachers will takc onec weck's vacation cvory
quarter ycar. This would bc dcsirablce from the standpoint

of the pupils sincc their span of intcrest both in the class~
room gnd in thc wvacation period is shorter. The teacher,
howcver, would bc handicapped if she wished to travel. Many
toachers, on the other hand, might prefer the shorter and
morc frequent vacation periods. (Sce Diagram IV-A)
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VACATION PATTERN IV-A: Teachers and puplls take one weck
every quarter.

All Jan Fcb Mar Apr May Jun Jul Aug Scp Oct Nov Decc

; i

tcachers w
k

and v

a

pupils

ordp o dREH
O ctFP O 4K S H
orapPop gl EH

¢
a
t
z
0
1st quarter n 2nd gquarter n 3rd quarter n 4th quartern

PATTERN 1V-B

A combination of plans II or ITI and IV would provide
vacations for onc month's duration for both toachers and
pupils, and an additional weck every quarter for the pupils
only. The tcacher could spend thosc onc weck periods in
planning for the succoeding quarter's work, cithcer individually
or collcetively, or in attendance at in-service training

classes, or institutesi :
Y

VACATION PATTERN IV-B: Tcachers takc onc monthfs vacation
: only. Pupils takc off onc woeck cvery
quarter, in addition to the onc month.
This plan gives tho teacher time for
planning, organizing, ctc.
Jan Feb Mar Apr May Jun Jul Aug Scp Oct Nov Dec

(All P Tea o) n
u chors u u
tcachers p . P D
ol & : 5
and 1 : L 1
S " pup~ 8 S

- pupils -ils .
o g o} 2}
n n n
a 1 1
lst quartcr y 2nd quarter . 3rd gquarter y 4th quarter y
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VACATION PATTERN V:
vacation

Teachers and pupils have onc month'saduring a four-
month period, c.g. June, July, August, and Scptember, but not
more than onc-fourth of thc teachers or pupils will-bc out
during any onc period, The schools under this plan, as in
somc of thc others, would never closc, and therc would be an
cight months period, porhaps during the wintcr, totally decvoid
of vacations,

Vacation and rccreational activities would bc carricd on
cxtensively for four months. The problems of the people cngaged
in that work would be simplificd bececausc facilitics and per-
sonncl for only onc-fourth the number of pupils would nced to
bc provided in comparison with Pattern I+ This pattern would
give tecachers greater choice of vacation pericd.

Since somc toochers prcfer vacations during cach of the
four months, the tcacher would get a cholecec of timec. This

plan would also allow considorablc clasticity in providing
youth labor for the fields. (Sce diagram V)

PATTERN V! Onc~fourth of all tocachers and pupils take
their wvacation durling cach of four summer months.
Jan Fcb Mar Apr May Jun Jul Aug Sep Oct Nbv Dec
All

teoachers

and

pupils

% % koA ow %

Thc patterns suggcsted here could be uscd with many
variations or diffcrcnt oncs might be introduced. No onc
plan 18 applleable to all centers nor to all scheols. That
plan is thc best that provides the grecatest conwvenicnec to the
greatest numbor,
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IN-SERVICL. TEACHER-EDUCATION

The functions of a teacher in community schools such
as those being established in Relocation Centers may be
grouped into three categories: (1) directing the learning
experiences of children assigned to their classes, (2) co-
operating with other teachers in the development of a total
educational program for the school, and, (3) working with
individuals and groups in the community in an effort to
enrich the experiences of children and in order to solve
the problems of the community.

No teacher performs each of these functions equally
well. DNor should it be exprected that any two teachers
should possess equal skiill in any of the three areas . The
belief is, however, that all can improve in their ability
to perform these functions. This improvement comes through
the development of new understandings, abilities, and tech-
niques. Such improvement is in-service teacher education,

To be able to direct the learning experience of a group
of children, the teacher needs to:

(1) Understand the general growth patterns of all
children;

(2) TUnderstand the growth patterns--physical,
mental and emotional--of the particular group
being taught;

(3) Understand as far as possible, the growth
pattern of each child, especially as it differs
from the general pattern;

(4) Understand the kinds of experiences, materials,
and the like that contribute most to the growth
of these children as a group and individually;

(5) Possess the skills and techniques necessary to
make practical use of these insights and under-
standings in working with children.

To be able to cooperate with other teachers in the
development of a total educational program for the school,
the teachser needs to:

I ow 3



(1) Understand the motives, drives, interests, and
attitudos that influence the judgment of individual
teachers;

(2) Understand the role individual teachers are likely
to assume in group discussion so that planning
will bo spontancous and no one teacher will find
himself continually in a dominant or subordinate
position;

(3) Understand the techniques of group operation, and
that effective group planning following the analy-
sis of a problem nocossitates decision and action;

(4) Understand that the maximum group contribution 1s
forthcoming only when ovory member of the group
has the opportunity to participate freely and to
usc his lmowlodge and understanding to the full-
cst cxtent;

(5) Undorstand the methods of counteracting the pre-
vention, postponemont or nuliification of group
action by such time worn procedures as objecting
to torminolcgy, susggesting an elaborate survey,
introducing unrclated idoas charged with omotion,
stating that the proposal is impractical, and
side-tracking the discussion by a witty roemark;

(6) Understond his problems in relation to those of
other tcachers.

To be able to work with individuals and groups in the
community in an effort to enrich the experiences of children
and in order to holp solve the problems of the community,
the tcacher needs to:

(1) TUnderstand the problems of the citizens of the
Relocation Center, their attitudes, fears, intercsts,
and ambitions;

(2) TUrnderstand the organizational relationships of
community groups and of the eight administrative
divisions of the Rclocation Center;

(3) Understand tho resources and 1limitations in the
particular community;

(4) TUndcrstend the application of specialized teach-
ing fieclds to the individual and group problems
of the community;

(5) Undeorstand the ways of working together 1n
community or individual enterprilscs;

(6) Understand social, ceonomic, and spiritual values
in community;

(7) Understand the impact of community 1ife on the
children.

Those understandings, which are pre-roquisite to the
offoctive porformance of the teacher'!'s functions in a
community school, can be developed and maintained only by
a continuous procoss of toacher growth. This growth 1is
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obtainable through three channels: (1) participation in
the curriculum development program; (2) maintaining close
relationship with the community; (3) dealing with cultural
and professional activities as a member of a study group.

The in-service program of teacher education should en-
courage individual teachers to study their weaknesses, and
in their individual efforts, to attempt to broaden thelr
abilities and interests or to develop new specialized in-
terests or skills, All teachers, too, should be given the
opportunity to pursue interests already established.

Participation in the curriculum development program
offers a variety of activities that can be stimulating to
the teacher. While working on courses of study 1ls necessary,
much more than this needs to be done 1f the curriculum de-
velopment program is to contribute the maximum to the teach-
er's growth, These other activities include: (1) participa-
tion in study groups dealing with specific aspects of curri-
culum planning; (2) having contacts with lay advisory
councils; (3) using educational literature; (4) develop-
ing source materials; (5) orgaenizing and engaging in local
curriculum workshops; (6) preparing information bulletins
for the whole staff; (7) utilizing community resources in
the curriculum; (85 expserimenting with new materials and
techniques in the classroom; (9) offering suggestions to
committees and individual teachers, and welcoming suggestions
from them in return.

Opportunities for growth through maintaining close re-
lationships with the community are manifold. They are un-
usual because of the teacher's very close association with
the War Relocation Authority admininistration staff, which
makes possible easy access to every phase of community life.,
The fact that all of the basic soelal functions are more
highly organized and centralized than in most communities
makes these centers ideal laboratories for cxploration and
study. One such laboratory in which teachers may have
actual experience is the entire process of agriculture,--
working in the fields during the planting, lrrigating, har-
vesting and marketing scasons, Another is the hospital,
which offers an opportunity for gaining an understanding
of science, hecalth, and community welfare.

Many vocational oxperiences for teachers are available
in the shops and in the administrative and placement offices.
These expericnces aro valuable both as a means of gaining
insights important for the guidance of students and for de-
veloping possible avocational intecrests of the teachers.

In addition to the profecssional value of such cxper-
iences there are personal consliderations that desocrve em-
phasis, Because life in these centers is characterized by
a cortain unnaturalness and isolation, it is extremely
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important for the teacher's own mental health that his
culbural background be as onrichcd as his professional one.
The ficld is replete with possibilities for study groups
under the lcadership of members of the community who arc
specialists in art, music, literature, crafts, journalism,
dramatics, and scionce, The Importonce of recreation 1s
obvious, but the valuc of participation with members of the
community in activitics such as gamcs and dancing, should
not bo overlooked, The teacher's social relationships must
be varied and stimulating, niding the members of the commun-
ity in thesc rclationships to prepare for readjustmont after
the war,

While these spontancous social rolationships are jmport-
ant and neccssary, a coopcrative program of in-scrvice ecd-
ucation requires planning by the teachers and administrators.,
Each Relocation Conter plans to hold an institute for two
weeks prior to the opening of school this fall, Near the
close of the two wecks' institute, after the teachers have
become acquainted with one another, it might be wise to
cloct a planning committee of cight or ten persons to direct
this continuing in-service program, Some persons could be
selected from the clementory schools, some from the scecond-
ary school, and somc from the central and odministrative

staff. Such a committee could perform the following func-
tionss

(1) Determine the procedurcs to be followed and the
poersonnasl to be used in the further development
of a framowork for general and sclective cducation;

(2) Determine the plan to be followed in developlng
resource units;

(3) Identify the problems which other tsachers not
working on the framcwork or resource units are
facing;

(4) Organize study groups with competent lcaders for
these persons so that each onc may work on the
problem of real concorn to him;

(5) Encourage and assist coach building group(i.e.,
cach vice-prinecipal and his tecochers) to work on
teaching problecms in each school.

It is evident that a clear definition of cvaluation in
terms of curriculum development and teacher education is
necessary., Bvaluation should be an integrol part of the
process of toaching, of curriculum meking, and of tcacher
cducation and guidancc.

A program of cvaluation can achicve its maximum usc-
fulncss only whon it dorives its dircetion from tho mojor
objectives of the school. The ovaluation program hclps to
clarify thesc objectives into clearly apprchended goals
and purposcs which arc more effeective guildes to tcaching
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and counsellng.

A comprchonsive evaluation program will require careful
cooperative planning by the whole staff, who in turn must
decide what to cvaluate, what kinds of evidence to sccure,
and how %o go about sccuring evidence and using it, The
purposc of cvaluation is to find out what to do next--not
merely what has becen done.

It is important to keep in mind that the functions of
o teacher in the community school are threc-fold, pertaining
to the children, his teoching colleagues, and the community.
A program of in-service toacher education should be focuscl
upon the maximum effectivenocss of each teacher in the per-
formance of these functions, the cooperative effort of the
planning committec and the other moembers of the staff should
bo gearcd to the development of the undcrstandings nccessary
to good performance of these functions and should be guided
in their continuous program by systematic evaluation,
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Grease-smudged, they crawl from under trucks,

Those boys whoso honds are learning skills theilr people nced,

Wrenches busy, they work besidoe thoir olders,

Girls stand by long tables, hands deep in soft dough,
lmoading on white, pine boards bread for the camp,

These are the learners whose school is the kitchen,

Office and plggery, :

- Camp store and mess hall,

All these arc class rcomu our school ineludes,

Soap boxes, packing cases, rough boards on saw horses

Furnish the tablos and chairs in the clag sroom;

But there in the corner ars spirits of learning,

Teaching again as thoyt've taught through the years,

Pythﬁworas Marconi, Aristotlc, and Newton, '

Strayed from the proud brjpht gchools of our citicsy

Stand by the shoulders of these youthful searchers

Exploring their theoriecs, abstractions of reason,

Learning those principles whose truths may brlne golutions
to problems our people are facing.

Why is the soil on the farm growing sour?

What makes the brooder chicks die in the night?

How can cooperative prices be lowered?

Youth answers:

This boy whose hands hold test tubes full of soll,

This girl writing notes on small white cards,

These youngsters cha'king figures on a new- -pa inted bTackboard.

Classroom, farm, library, office, laboratory, hospital, school
house, warehouse,

These are the community school.

In them and through them, where living is doing,

Arises a fuller, a stronger, conception of learning.

Out of the reading, the tblnklng the dreaming,

Out of ths skills learned in worklng together,

Comes strength for our youth,

The c¢lear-eyed youth of our people, facing the present
challenging the future,
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